
5 

Social Studies Review 2019-20 

During the 2019- 2020 academic year, 

schools in California are in the midst of a Kin-

dergarten to Grade 8 adoption for History-Social 

Science textbooks. The programs adopted by the 

California State Board of Education for the ele-

mentary grades are shown in this chart: 

 

Using the Lens of Inquiry Teaching,  

how do the Series Compare?  

 

This is a task for teachers and school districts 

to answer as they carefully make their selection. 

I attended a presentation by a representative of 

Pearson that was focused on the Dimensions of 

Inquiry (Refer to my previous article). It was 

suggested we jump-start activities with a 

“compelling question” as we take our students 

on a “Quest” using project-based learning, aca-

demic rigor, active exploration, and more. This 

sounds good. However, in selecting new instruc-

tional materials, our task as educators is to deter-

mine whether the adopted instructional materials 

“walk the talk” given in their promotional mate-

rials. I leave this decision to you. 

Interest in the textbook adoption appears to 

be somewhat limited in many school districts 

throughout California. One reason is that the ma-
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Publisher Program Title Grade 

Level 

(s) 

McGraw-Hill 

School Educa-

tion 

Impact: Califor-

nia Social Stud-

ies 

K–5 

Pearson, Scott 

Foresman and 

Prentice Hall 

California His-

tory-Social Sci-

ence myWorld 

Interactive 

K–5 

Studies Week-

ly 

California Stud-

ies Weekly – So-

cial Studies 

K–6 

Teachers’ 

Curriculum 

Institute 

Social Studies 

Alive! Califor-

nia Series 

K–5 
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terials in the reading textbooks already relate to 

the appropriate grade-level social studies (and 

science) content. Unfortunately, some feel that 

this is a sufficient method of teaching social 

studies. “As valuable as integration is within 

the elementary curriculum, it is not an end in 

itself. Teachers should ensure that the social 

studies experiences woven throughout the cur-

riculum follow logical experiences, allow for 

depth and focus, and help young learners move 

forward in their acquisition of knowledge and 

skills” (NCSS Position Statement, 2017). 

Some educators have expressed that text-

books have been supplanted altogether by the 

internet with its plethora of lessons, the wealth 

of projects, free courses, and You Tube videos. 

“Kids are wired differently these days,” says 

Sheryl R. Abshire, chief technology officer for 

the Calcasieu Parish school system in Lake 

Charles, Louisiana. “They’re digitally nimble. 

They multitask, transpose and extrapolate. And 

they think of knowledge as infinite. They don’t 

engage with textbooks that are finite, linear and 

rote” (Lewin, 2009). One Rand Corporation 

survey of teachers found that 95 percent of ele-

mentary-school teachers resort to Google for 

materials and lesson plans; 86 percent turn to 

Pinterest (Wexler, 2019).  With California in 

dire financial straits, others suggest that free 

instructional materials from the internet could 

save hundreds of millions of dollars a year. 

And, digital texts could save students from lug-

ging around “antiquated, heavy, expensive text-

books” (Lewin, 2009). 

In its position statement, Powerful, Pur-

poseful Pedagogy in Elementary Social Studies, 

the National Council for the Social Studies 

states, “The curriculum should not become, in 

the pursuit of integration, a grab bag of random 

social studies experiences that are related mar-

ginally to a theme or project” (NCSS, 2017). 

The history-social science state-adopted text-

book series have been thoughtfully created by 

professional curriculum developers to ensure a 

logical progression of content, resources, activ-

ities, and assessments. These textbooks deserve 

a careful review by the educators of California. 
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Types of Compelling Questions* 

 

 
 

* Swan, K; Lee, J.; and Grant, S. (2018). Inquiry Design Model: Building Inquiries in Social Studies, p. 41. Co

-Published by the National Council for the Social Studies (NCSS) and C3 Teachers – College, Career, and 
Civic Life. National Council for the Social Studies, Silver Springs, MD. (Note: Most of the examples provided 

in this text are more for secondary students; however, the basic assumptions and strategies presented can be 

helpful for elementary school educators.)  
 

Type of Compel-

ling Question 

  
Definition 

  
Example 

BROAD BRUSH Appraise big issues often through a 

case study 

What is justice? 

CASE-STUDY Look deeply into ideas, actions, or 

conditions 

Did the printing press preserve the 

past od invent the future? 

PERSONALIZED Offer opportunities to connect with 

the real world 

Why do I have to be responsible? 

ANALYTIC Combine the component dimen-

sions of an idea, event, or phenom-

enon 

Did industrialization make life better 

for everyone? 

COMPARATIVE Analyze and compare components 

of multiple phenomena 

How could Americans be happier? 

EVALUATIVE Call for a judgment on an issue Was the American Revolution avoid-

able? 

PROBLEM-

BASED 

Propose potential solutions to a so-

cial problem 

Should Freedom be sacrificed in the 

name of national security? 

WORD PLAY Juxtapose different meanings of 

words and ideas 

Is free trade worth the price? 

IRONIC Consider meanings below the sur-

face of an idea 

Is greed good? 

MYSTERY Track the elements of an unan-

swered question 

What’s the real story behind the pur-

chase of Manhattan? 


