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Theme Introduction 

Welcome to Volume 58 of the Social Stud-

ies Review. The theme of this issue is the Na-

tional Council for the Social Studies’ Frame-

work for College, Career, and Civic Life, C3, 

Framework for Social Studies State Standards 

(C3). The C3 is an innovative document that has 

many advantages.  

It suggests that students take charge of their 

learning by developing the skills of informed 

inquiry and civil discourse. It places the respon-

sibility, the challenge, and the joy of learning 

squarely on the student. Students are encour-

aged to develop compelling and supporting 

questions that address the major issues of a top-

ic and to research different answers to those 

questions based on different perspectives. The 

crucial roles of social studies teachers are to 

provide social studies content and skills and 

guide students in using that content and those 

skills to develop inquiries, investigating past, 

present, and future issues and events. Students 

are encouraged to present their research while 

practicing civil discourse. The hoped for results 

are informed and active citizens who participate 

in our democracy and our economy.   

C3 breaks down the silos; it suggests that a 

story well told must include all four major disci-

plines (civics, economics, geography, and histo-

ry).  

There are four dimensions of the Inquiry 

Arc: developing questions and planning inquir-

ies, applying disciplinary concepts and tools, 

evaluating sources and using evidence, com-

municating conclusions, and taking informed 

actions. They provide a blueprint for unbiased 

research and discussion.   

Among the hoped for results of their inquir-

ies is an ability and willingness to engage in in-

formed and civil discourse rather than unin-

formed and biased diatribes.  

Although there are many advantages, C3 

nevertheless provides challenges. After years of 

teacher evaluations based partially on student 

success on multiple-choice exams, teachers are 

now being asked to use a radically different ap-

proach. This issue is meant to provide some 

help in that area. 

Thanks so much to the authors who have 

shared their experience and wisdom in this is-

sue. They are role models for all teachers, hav-
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ing incurred the opportunity cost of contributing 

to the Social Studies Review.  

Priscilla Porter investigates reasons why 

the Inquiry Arc might fail and provides guide-

lines for ensuring that use of the Arc provides 

the desired outcomes. She presents twelve sug-

gestions for an effective compelling question 

and points to places to find exemplary questions 

in the History-Social Science Framework.  

Frank Pisi explains the purpose of the Con-

tent, Literacy, Inquiry, and Citizenship (CLIC) 

Project. Working  through a statewide and re-

gional infrastructure, CLIC is spreading the mes-

sage of the Framework that simply learning con-

tent cannot be the end goal of a student’s educa-

tional experience. Knowing how to apply that 

knowledge in a tangible way should be every-

one’s objective. 

Tina Gauthier suggests some techniques 

that can help the multiple subject teacher more 

effectively provide social studies instruction to 

elementary students. Recognizing that social 

studies is an ideal discipline to encourage in-

quiry as well as develop a thirst for knowledge, 

she explains how the C3 methodology can help 

the self-contained classroom teacher achieve 

those goals.  

Rebecca Valbuena provides examples of 

ways to use the four dimensions of the Inquiry 

Arc in the elementary classroom. Making a case 

for engaging students in the learning process, 

she describes ways in which compelling ques-

tions drive the inquiry as students read, research, 

ponder and look for answers through credible 

sources.  

My article (Jim Charkins) on the demise of 

the “dismal science” describes a high school 

economics course developed by the California 

Association of School Economics Teachers 

(CASET) and the California Council on Eco-

nomic Education (CCEE). The course helps 

teachers implement the California History-

Social Science Standards, the California History

-Social Science Framework, and the C3 Frame-

work. Instead of emphasizing the “dismal,” the 

course emphasizes the “hopeful,” empowering 

students to use economic reasoning to achieve 

their goals as successful participants in the 21st 

century global economy.  

Michelle Herczog, Tom Herman, and I 

provide an example of a social studies lesson 

that illustrates ways in which civics, economics, 

and geography can be integrated into historical 

analysis to provide a story not just well told but 

“better told.”  Using the example of events lead-

ing up to the American Revolution, students 

learn how geographic characteristics led to dif-

ferent economic activities in different colonies. 

These differences in economic activity led to 

different reactions to royal and parliamentary 

actions and the different civil rights that were 

gradually eroded.  

Al Rocca stresses the importance of teach-

ing students notetaking, citing both the C3 

Framework and the ELA/Literacy Common Core 

Standards. It is suggested that students work on 

organizing and implementing what they do be-

fore, during, and after they read or listen. Ac-

cordingly, the article promotes notetaking as the 

recommended technique for organizing that 

learning.   

Erik Palmer makes the case for teaching 

oral communications. He explains the two parts 

of “performing.” The first is preparing and the 

second is delivering. Six keys to effective per-

formance are explained.  

There are many opportunities for profes-

sional development. These programs assist 

teachers with implementation of the California 

History-Social Science Framework and elements 
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of the C3 Framework. The California Depart-

ment of Education, in partnership with the Cali-

fornia History-Social Science Project, is offer-

ing a series of Framework Rollout Conferences 

throughout the state. For a schedule of the con-

ferences, visit https://chssp.ucdavis.edu/

programs/framework. The Content, Literacy, 

Inquiry, Civic Life Project (CLIC) is conducting 

communities of practice, meant to give teachers 

an opportunity to practice many of the history 

and social studies skills described in the Frame-

work. For more information on the CLIC Project 

visit https://californiahss.org/. Each of the 11 

California Social Studies Regions provide Col-

lege, Career, and Civic Life workshops. For a 

list of the regional leads, go to https://

californiahss.org/CLICleads.html. 
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